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Even though the communicative turn in foreign language teaching has led to an increasing focus on oral 
communication, spoken language activities in textbooks often focus on grammatical aspects or are 
designed to be monological (Pekarek-Doehler 2019). Opportunities to train interactive competences are 
scarce. Research focusing on Task-Based Language Teaching shows that L2 peer interaction can be 
beneficial for the L2 language learning process (Iwashita, Dao & Nguyen 2025). The pre-task, i.e. the 
preparation activities, plays a crucial role as a support to carry out the interactive task. One important 
aspect of the pre-task is lexical input, where the learners are presented with necessary and useful lexical 
resources that can be reused during interaction (Reber 2022). 

Our contribution aims to discuss different types of lexical preparations to an oral interactional task 
between peers in L2 French, how this written input influences the oral expression of the pupils, and if it 
can help them interact with each other. 

In our ongoing research project, we follow ≈500 pupils of L2 French in lower secondary school in 
Switzerland over two years. They have either German or Italian as L1. The first data collection of four 
has been concluded. The pupils are recorded on audio while carrying out an oral interactional task in 
pairs. In the pre-task the pupils are, among others, presented with different formulaic expressions that 
are common in oral interactions, like j’aime bien ‘I like’, c’est ennuyeux ‘that’s boring’ and t’es 
d’accord? ‘do you agree?’, which they are encouraged to use during the task. 

In this contribution we want to present an exploratory analysis of the first recording session. We will 
concentrate on two classes of pupils with L1 German, who are at the beginning of the second year of 
lower secondary school. At this level, pupils (13-14 years old) have had 2-4 years of French and should 
move towards an A2 proficiency. 

The initial analyses of the audio recordings reveal that the pupils generally have difficulties 
expressing themselves in oral French, and their oral production is strongly influenced by written French. 
The pronunciation of the suggested expressions presents a lot of (non-target-like) variation, and many 
words are pronounced as spelled. The influence of German and English is present, both in pronunciation 
and vocabulary use.  

Nevertheless, we observe that most pupils enjoy the interactional task and that they try to 
communicate with each other relying on the reuse of the formulaic expressions from the pre-task. The 
shorter formulaic expressions are more frequently used, like c’est super ‘that’s great’ and c’est nul ‘that’s 
rubbish’, than the longer ones. There is also variation between the pairs on the amount of written 
influence, both when it comes to pronunciation and to the reuse of the expressions.  

Overall, the results show the importance of the pre-task for pupils to be able to interact in the L2, as 
well as the strong dominance of written language and challenges in teaching fixed expressions for the 
benefice of oral interaction. 
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