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Translanguaging is the "[p]lanned alternation of languages in bilingual classrooms [...] to ensure
the development of both languages" (Moore, 2023, p.28). Translanguaging may be understood
“both as behaviour and as pedagogical strategy/approach [...] to multilingual language practices”
(Moore, 2023, p.31). This is why it has long been of interest in content-language integrated
learning (CLIL) research, which is mainly process-oriented and focused on the agents of feaching
as observed through classroom interaction (Cenoz and Gorter 2021). Less research in CLIL has
focused on the learning and production of discipline-specific texts, let alone on translanguaging
as a product or as a learner-language specific trait from a corpus approach. The aim of this study
is to describe translanguaging as observed in the written production of CLIL learners in a
multilingual setting, where Spanish-Basque bilingual students learn disciplinary content through
English as their L3. The research questions are: 1) how does the L1-input impact on the learners’
L3 output? Do learners manage to write a context-specific text entirely in L3 English, or do they
rely on translanguaging into Spanish and/or Basque to complete the task? And 2) if
translanguaging occurs, is it content-specific or rather, representative of general English use? To
this end, CLIL-Bio EL3 corpus was compiled. This is an ad-hoc, disciplinary-specific, learner
corpus that is ca. 30 thousand words large and comprises 324 written texts produced by 103
secondary-education EFL learners of biology in two different academic years: 1% and 3™ year of
secondary education, which equal year 8 (Key Stage 3) and 10 (Key Stage 4) in the British system.
Two tasks were designed asking the learners to write two explanations of two related
environmental topics previously covered in class, namely, air pollution and climate change.
Benefitting from pedagogic translanguaging, the first task featured a diagram representing the
causes and consequences of air pollution and included prompts in Spanish and Basque, on the
assumption that the learners’ L1/12 would help them produce an L3 text that is disciplinary
contentful and comprehensible. The second task asked the learners to explain three other pictures
representing effects of climate change and to suggest ways of fighting them. In this task, pictures
were supported by prompts in English only, so the learners’ response to this second task may be
taken as control data for the analysis of translanguaging. CLIL-Bio EL3 Learner Corpus is
enriched with the learners’ metadata and tagged for translanguaging. Tagging was done manually
and encoded to enable searches in AntConc 4.3.1 (Anthony 2024). The tagging procedure reveals
460 instances of translanguaging at three different levels, mainly lexical, but also morphological
and syntactical. It was also found that the L1 most learners alternate English with was Spanish,
which, according to the learners’ metadata is the majority’s L1, with Basque having an L2 role,
and minimal presence in translanguaging episodes. It is also observed that the levels at which
translanguaging occur relate to different degrees of language specificity. In other words, most
lexical translanguaging matches content-specific lexis, while translanguaging at a more complex
level of language production feature general-purpose or everyday language. Prompting in task
design and school level seem to have an effect on the actual production of translanguaging; this
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is resorted to more in the learners’ response to T1 than to T2, no matter the school level, while the
number of translanguaging episodes decrease in the 3™-year dataset in comparison to the 1%-year
one. The implications of the study are not only pedagogical but also methodological in an attempt
to open a research avenue where CLIL and SLA finally meet Corpus Linguistics.

References

Anthony, L. (2024). AntConc (Version 4.3.1) [Computer Software]. Tokyo, Japan: Waseda University.
https://www.laurenceanthony.net/software/AntConc

Cenoz, J., & Gorter, D. (2021). Pedagogical Translanguaging. Cambridge University Press.
https://doi.org/10.1017/9781009029384

Moore, P. (2023). Translanguaging in CLIL. In D. L. Banegas & S. Zappa-Hollman (Eds). The Routledge
Handbook of Content and Language Integrated Learning, pp. 28-42. London: Routledge.


https://www.laurenceanthony.net/software/AntConc



