
Coherence Development in L2 German Writing Across Task Types: A 
Longitudinal Learner Corpus Case Study in Integration Classes 

 
Foo, Yee Cheng 

Justus-Liebig-Universität Gießen, Germany 
(YeeCheng.Foo@germanistik.uni-giessen.de) 

 
Keywords: Coherence, Educational heterogeneity, Vocational and educational registers, Task-sensitive 
development, Writing development 

As part of the InteA program (Integration durch Anschluss und Abschluss) in Hesse, Germany, newly 
immigrated youth aged 16-22 acquire German skills in a two-year intensive language course at vocational 
schools designed to support their transition into vocational training. These learners are highly 
heterogeneous: a single classroom may include up to 13 different L1s and learners with interrupted or 
minimal formal education (0-12 years of prior schooling) due to forced migration (Foo & Gamper, 2025). 
Upon programme completion, students sit for the DSD I PRO examination certifying the B1 level of the 
CEFR. However, Foo and Gamper (2025) quantitatively demonstrated that performance in the written exam 
component is decisive for whether candidates achieve this level (R² = 0.666, p<0.0001), with qualitative 
findings suggesting that attaining the required writing competences—and mastering the language of 
education within the two-year timeframe—poses substantial challenges for many learners. Despite the high 
social relevance of this population, longitudinal research on their writing development, particularly on how 
coherence develops across different task types, remains limited. 

Coherence, the global organization of meaning across a text, is a central dimension of writing 
proficiency and a strong writing quality predictor (Crossley et al., 2016). Coherence requirements vary 
across task types (cf. Tywoniw & Crossley, 2019), reflecting differences in communicative purpose and 
degrees of contextualization. Although studies in L2 writing have examined cohesion and coherence cross-
sectionally, longitudinal investigations focusing on educationally heterogeneous migrant learners remain 
scarce (cf. Zhang & Zhang, 2025). Against this backdrop, this study addresses the following question: How 
does local cohesion and global coherence develop in L2 German writing across highly contextualized 
instructional tasks and decontextualized report tasks among InteA learners with contrasting educational 
biographies? 

Drawing on Koch and Oesterreicher's (1985) conceptual orality-literacy continuum, instructional texts 
(e.g. cooking recipes, procedural instructions) are conceptualized as highly contextualized, procedurally 
oriented tasks relying on linear sequencing and local cohesion. In contrast, reports (e.g. internship or 
accident reports) require decontextualized factual recounting and chronological structuring characteristic 
of vocational documentation practices (Niederhaus, 2022). This contrast enables an investigation of how 
learners manage different communicative and coherence-related demands across task types.  

The empirical data stem from the BerufsSchulKorpus (BerSchKo), a longitudinal learner corpus 
comprising 882 handwritten texts by 139 InteA students collected over two school years (Foo & Gamper, 
2025). Extensive language biographical data enable differentiated analyses of how learner biographies 
influence writing development trajectories. This case study examines a small, selected sample of learners 
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whose contrasting educational biographies reflect the heterogeneity of this target group: three with 
continuous schooling histories (10-12 years) and three with disrupted schooling backgrounds (4-6 years), 
deliberately chosen to enable fine-grained longitudinal analysis of coherence development across reporting 
and instructional tasks. Texts are POS-annotated based on the Stuttgart-Tübingen Tagset (STTS; Schiller 
et al., 1999), and subsequently annotated for local cohesion markers (ie. referential strategies, Halliday & 
Hasan, 1976).  Following van Dijk (1980), global coherence is understood as the organisation of a text as 
a thematically unified whole and operationalised using a four-stage text-macrostructure model adapted from 
Augst et al. (2007), modified to reflect task-specific demands. Preliminary results indicate that learners with 
continuous prior schooling tend to achieve higher levels of macrostructural development and employ a 
more diversified range of local reference strategies, albeit via qualitatively distinct developmental routes. 
Learners with disrupted schooling backgrounds demonstrate lower levels of macrostructural development 
and exhibit a marked reliance on noun phrase repetitions as their dominant referential strategy.  

The analytical framework for capturing task-sensitive development, as well as methodological 
considerations for analysing individual developmental trajectories that enable subsequent scaling to the full 
corpus will also be discussed. By examining coherence development at the intersection of task demands 
and educational biographies, this project aims to provide empirical insights into L2 writing development 
that can inform differentiated instruction in heterogeneous classrooms. 
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